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Know thy impact!

Professor John Hattie (2012) Visible Learning for 
Teachers. Maximizing Impact in Learning.















https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/

Metacognition and self-regulation are rated by the EEF’s 
Teaching and Learning Toolkit as ‘high impact for very low 
cost’, based on extensive evidence.

(+8 months of additional progress)
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o High levels of motivation 
o Use of thinking tools independently to approach 

tasks and solve problems. 
o Improved quality and structure of writing 
o Ability to make connections in their learning 
o Being more aware of their thinking 
o More able to work together and share ideas 
o Tools used effectively for planning 
o Language development for second language 

(Oslo) 
o Increased confidence and improved risk taking 
o Tools for problem solving especially children 

with learning/reading difficulties 
o All children can use the same tools







The SPARE Model…





The Impact!
o Students as meta-learners – measurable gains

o Progress is evident in levels of oracy, independence, 
critical and creative thinking skills and quality of 
questioning 

o Students have deepened their understanding of how 
to improve specific learning behaviours

o Teachers are becoming cognitive coaches - 
pedagogy has been refined, based on teachers’ 
increasing knowledge of the science of learning and 
ongoing reflective practice

o There is a visible culture of thinking – use of a 
common language and common tools and 
strategies





“the school is clear that the focus on 
cognitive development through a 
whole school consistent approach to 
learning has improved children’s 
attitudes, improved their enjoyment, 
developed their independence, 
contributed to high quality teaching 
and led to better pupil progress”

“the school’s pedagogical approach is informed 
by clear development planning and CPD 
underpinned by a firm foundation of research and 
evidence. This sound research evidence base has 
allowed learning and teaching to move forward 
with purpose, coherence and impact”.









Know thy impact 
and importance!

Professor John Hattie (2012) Visible Learning for 
Teachers. Maximizing Impact in Learning.



Collective Teacher Efficacy is the collective belief of teachers in their 
ability to positively affect students. With an effect size of d=1.57 
Collective Teacher Efficacy is strongly correlated with student 
achievement.

Visible Learning Barometer of Influences. (c) 2019 Corwin and Osiris





• Purpose-led – driven by the revised aim and 
objectives of the Northern Ireland Curriculum. 

• Knowledge-rich – based on the understanding 
that deep and connected knowledge forms the 
foundation for complex thinking skills.

• Continuous and coherent – carefully sequencing 
knowledge and skill over time and making 
meaningful links across subjects. 

• Specific and focused – clearly articulating 
important concepts, ideas and specific skills pupils 
should learn and leaving time for them to do so.

• Inclusive and flexible – capable of responding to 
the diverse needs of learners, schools and 
communities.



Habits of Mind

Cognitive tasks that 
demand skilful thinking 

Thinking

skills

Content

Costa, A.L. and Kallick, B. (eds.),(2008), Learning and 
Leading with Habits of Mind. ASCD.

Costa and Kallick's Nested Model



What do we want pupils to learn?

(curriculum)

What do the pupils want to learn?

What interests and motivates them? What are they curious about?

What skills, attitudes and dispositions are important as well as knowledge?

How do we teach them?

(Pedagogy)

How do pupils learn?

How does my understanding of the 

science of learning inform my pedagogy?

Are the pupils active agents in the 

teaching and learning process?

What have they learnt?

(Assessment)

How effectively have they 

learned?

How are they feeling about their 

learning?

Are they taking responsibility for 

their own learning and progress?

The reflective (thinking) teacher?
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THOUGHTS FROM 
STEVE COVEY ...

The main thing is to keep the 
main thing the main thing.
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