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BASELINE - WHERE WERE WE IN 2017?

POST ETI -WHOLE SCHOOL FOCUS ON LITERACY

CAT4 DATA -50% OF COHORT PREDICTED 5+ GCSES AT GRADES A* - C

-18% OF COHORT PREDICTED 5+ GCSES AT GRADES A*-C INCL ENG AND MATHS

GCSE HEADLINE -73% ACHIEVED 5+ GCSES AT GRADES A*-C
FIGURES

-44% ACHIEVED 5+ GCSES AT GRADES A*-C INCL ENGLISH AND MATHS



Thinking School

~~

KR’ Thinking Matters

Psychology Neuroscience

Thinking Matters, Thinking Schools and the Meta-Learner

We support schools in developing a ‘Thinking Schools’ pedagogical approach. Forged at the

) ) ‘ o . S ) ) i Self-Evaluation:
University of Exeter’'s Cognitive Education Unit, it is appropriate to any curriculum or setting.
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THINKING FRAMES - MAKING THINKING VISIBLE
THROUGH GRAPHIC ORGANISERS - STAGE 1

Palestine at the Time of Jesus

l Lesson 1 | | Lesson 2 ‘ | Lesson 3 J l Lesson 4 \ | Lesson 5 ‘ l Lesson 6 | ‘ Lesson 7 ‘
lesus Houses Daily Life Synagogue Shabbat Mitzvah Kosher
Judaism Compare School lews Holy Day Celebration Torah
Geography Contrast Jobs Worship Rest Rite of Food rules
of Palestine Passage

Sequence Frame- How ta insert an image into a website using

HTML
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Images
€ MyWebsite

Finding a fraction of an amount

Divide quantity by
denominator
(bottom number).

&
‘;g"g;:iq— Numerator

; 4 <#—— Denominator

Multiply this number by
numerator (top number
only if the number is
greater than 1).

£ e

1as B stanzas of 3 and 4 (Tercet and
Cluatrain)

Why do we use the letters

Sad memories

Juxtaposition

Some rhyme

Mentions about boarding
Mid Term Break

(secondary) schoo

At the end a one line stanza

Trying to get across what grief is like

Formal and serious tone

Euphemism

Talking about childhood

Emotive language
Alliteration
Harsh and blunt language

Znd person narrative

Change of tone within poem

Happy memaories

No rhyme

Pathetic fallacy

Use of enjambment and imagery

Caosura

Mrs Tilscher's class

Mentions about primary

Has 4 stanzas of differing lengths

Both trying to create rapport with the reader

Mo one line stanzas

Trying to get across the importary
of growing up

chool
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THINKING FRAMES AND EXTENDED WRITING

CATECORISING

Thinking Frames and
Extended Writing.

waerphe

.........
uuuuu

.......

*¢ Thinking Matters

Yr 10 task- ‘How far
do you agree’? Pupils
need to present both

sides of the
SEQUENCING argument before q " 1
coming totheirown =~ "%
s conclusion. T —e "‘“? .
, This is needed for ’”pb S

e WA SU) m— Bial Sl m— Nawt St - - . (% X I’I
GCSE Historyand is - :ﬁ?’%&*&ﬁ%‘;#‘“ .

e Mt St e WY S el Bl 524 _ Moshie T 2
an ares of weakness 1o o fuee 0 A

_ Jodes st Byihin *

we have identified Gy
and targeted to ;m%frﬁz_‘g_
improve. s suve

| Sarejoun Palie Bapeck

MI..., a1k * of Tewe o Achecldy
Frwa Feealmgs soel_hiptufe o Sophie, Dlackes
by btz bt Gz oguingbed eyt
BEJ- Hosred “Thic  gwal o
Sera s Bosniu . by T opw
the_meuut

| 35w_pn hpifhi cafpwnecl o
le.rmm +Basni

n‘m—mmlul Frctolonn  from. the f'ulm-rl.nfum

%

e e processleal to

e “u g 'ﬁa Hu
1 ML..“ e s
_Mw T

i e
e e T oy Ok -
el Fepns o b b al&l'n el

T

""("\-i

Moy Lathes el

L_far “!t. obher  cbfauchurs ko

s“ IrfIS'jc::GmJ-llw d .[:_.; 1'—'&"
PoLTCE REPORT =
'L‘J':me 28" [qlk- ::__.__ T
— =

-.E-'u.\’.r!._
ke« Seghie |

P

In!r't % LWt I.v.lm f_xpel nj Mr DLRIE,J l;\

b H La' iz cudo

r‘r-m T t,lm..- 5 ] e L I . .
% - i ﬂﬁj‘ Tn "'g;l'_,_"j‘;,_. 'Ll Yr10- using the Sequencing
\..uil:, uaL)-M

. Thinking Frame to extract key
s, ne | information from text and then
rch. n .‘Ju: .r\L(. n".j en the 291h \)‘ibwo' Mohhbi}%
pau g fo oy SuPPort Serbion %o RusSia

J‘Jrr_t_‘ | hl‘c{_ ot Franz 5 byrved “h \#
becon e Austro= Hy declhird
Serbia on the 28 E“g ok ,,;;f':’&:

developing this into an
Serbias Side fnd affer thot on

uw e [
"in "‘JL E:g, m oy o extended writing task based on | iahias S
wiar ony Rassia- _l\rd % o olgo ¢

=

L explas;: | iti
jmms .S TmE J’L‘ Ty | . ” report writing.
| £ :)o war G0 Framce On dhe ‘3«
e‘ oy E;;Ir _.:]Jr:. ‘"ﬂqﬂ&ﬂmrt‘d 't.\-w:. in }hgsr
SR A dhegrd ¢ hours-less #hon 244
Ges then M_ﬁ'-l‘g'uﬂlm )"W-

_raver-

Lt Asgust: on Yhe
hungary fhen deClufs war |

Then one wihole \seek laver
Serbia, bo‘i‘htitc@"iw “on Ashro-Honger

n .f:?fffﬁi_ i-'t ilnv-:-:J

E ni‘.‘q::n .-'a vyl
| B«’ L

' = ' n ,fu, .:.;..-?-‘JL F-
k L, | R S su,w-uhusmeum_.s"
“E f}‘“" “_?’j“t,-,nl fihe ‘“Lw1

lo ) ord f  wo

lad H. 'r;L,.-

Comtries wiod Join yp- At

oo [More
this  +ime  boSina yianted Yo fire from

slro -H Al the coudties wanted t
,A HSTP:?:&IL l-h:.’, Where:
J- *~

_“_]?..Mq Hhink  that Franz &M Started the

war becawse Other events khese

this 4ime S0 they msm of used Fool

05 an trcuse 55 they €oud blame Jnm
ord not the Teal conSes of
bhe wvierid vor -fren the alet of
events Wherg ing on like
~ Countr, viar o

(€
-

O C\ {_}k \3

= e \)' A :1'
Qom QLQ‘Q‘Q, o Qe diel 'Lm?‘g@ :’\'[c (Cene) w A
S A wwll g GLUSE v tese @ o
}w’d >, ot Bl “q,\' o '&\!u W\'\}“‘ b C-L’\ A
E‘;\\SL; ‘::uaz:‘s delct , T, o "Bs atkes Qu%‘-\il’;ﬂﬁ
2 & 0% B 9atop (T L
3)%,&%‘3@;\%&\ Lo 3 Erartv* 'cw:“\bs o
\u a _ 1 J\ ‘Q:b?
AF pe= £ Gt ;}e,c, 2
wsvww o 1, ,bg,. 5

i‘\lwﬁ‘:\ Qraierd el o
el Rvan m\w\

Examples from Yr10. Evidence of
work showing development of
extended writing. Better structure in
their answers with more developed
explanation. Based on this we are
also targeting Habits of Mind
Accuracy to help improve SPaG as
this needs further improvement.



THINKING FRAMES AND ORACY

Year 10 Thinking Frames-assisting Pz

Why...or how.......would anyone ever just.....disappear?
Kld\kﬂ 7\ FF ) n9
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Starter: Task 1 Brainstorming Thinking Frame

Why...or how.......would anyone ever just.....disappear?

Kidnapping

> el food ravelled to a
another Country how
iyt
What reasons
would lead to
someone's
They got last in the town

disappearance?

Do we often expect
students to switch
between discursive
talk and
presentational talk at
the drop of a hat?

10B 10U
Cj) & Anna &
Josh Megan

r Discussion and feedback

4 . g e e 0 e e it g e s B e

Why...or how.......would anyone ever just.....disappear?
. ; Runawa

Kidnapped or Abducted . AR
Mental Health
What reasons Staying at friends house

Forced to go would lead to without telling anyone

someone's

disappearance?

Suicide

Brainwashing Domestic violence Conflict

Why...or how....... would anyone ever just.....disappear?

Kidnapping/abduction

What reasons

would lead to S
&r ROUSE anc
someone's
disappearance?
LOMw warth llsng
(4 ple 1or & w
manipul




HABITS OF MIND - STRIVING FOR SUCCESS THROUGH THE PROMOTION OF
INTELLIGENT LEARNING BEHAVIOURS - STAGE 2

A\-
and empathy
task through to

/
completion; remaining Understand others!

focused. Looking for Devoting mental energy to another

ways to reach your person'’s thoughts and ideas; Make an SRR g Always doing your best. Setting high
goal when stuck. effort to perceive another's point of ad g htful r;gd iberat 9 standards. Checking and finding ways
Not giving up. view and emotions. m, Toughtiul and desderauve. to improve constantly.

1. Persisting

‘ Stick to it!

Persevering in

6. Striving for
accuracy

2. Managing
Impulsivity

3. Listening with
understanding E

Check it again!

Take your time!

Persistence
Self Assessment
Metacognitive Reflection — Preparing for GCE Assessments

lama laman
apprentice practitioner Expert

Accuracy
Rubric:
Multiply and
Divide
Algebraic
Fractions

| am a novice

+ |gave up easily when | couldn’t recall the answers

+ |didn’t complete gaps in my learning (class notes)

: . - Presentation 1 produced a || My work was | My work was
+ | am disorganised and my folder is untidy ol ﬂd and
+ | didn’t take note of any additional scholarship completene“ mr:plete

* lknow | didn't revise thoroughly

of work

| am an apprentice

« | stuck with revision some of the time but needed reminded to stay focused o * read some parts of the questian but nat encugh a Factorising I correctly
e | completed some gaps in my learning (class notes) but there are still tasks incomplete 1 * iookad bk e scald on o RS ad 45umad K was the s for beth o used linear
+ lam alittle disorganised but some of my notes are in order o ::r:&t‘::’:’:::ﬂ:“wm z . : ic | and quadratic
* | only briefly considered additional scholarship but didn't revise any quotations v o s wokticr e el o boeat T Ieicatioey of Tt e @ . | but did not :mﬂﬂng
L gave some effort to revision (I read over class notes) but | relied on in-class opportunities © = — rec::nise roughout
sractitione CEEED apert at t | the questions
* | read mest parts of the question carefully @ quadratic
me :,’ * Ilooked at both scales on the axes =] factorising
/ * | plotted most of my points accursely using the correct equipmsent a do
-,( *®  lused a ruler 1o draw soeme lines on the graph whan making svtimates (=]
: * 1was accurate with 4 out of 5 indicatirs on my box plot o Cancelling | tried to
tams I am an Expert out common cancel where | could
R e ol et o s et DT et o ' factors individual
* I comskdered both scales and double checked when ploTing my coordnates numbers and 3 common
* 1 platted all paints correctly and drew my curve uting pencil letters factors in the
* tused: ruler to show how | made all my estimates o throughout questions
L @ IR IE * Iwas accurate i all 5 indicators on my b ot o the fraction
How does your achievement in this recent assessment onstrate your preparedness for it? ) o T h
M‘L_ ’ : : ecking thought
MMMM = Oﬂd‘ md,khm 0piNEs bk bl sy
_contonk " buk Sami o . >

check my

the question

WWW: EBI: ; work but was to be sure
Strudure D Jines on curve il ol
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Explicit instruction in metacognitive strategies:

PL‘ \N’ I u ION ITO R, Pupils are taught the science behind The Priory Way and the steps to
AN D EVALUATE their learning. Beginning with activating prior knowledge, thinking

and planning using routines and thinking frames, independent

LEARN I N G practice, and ending in a structured reflection.

SCAFFOLDS TO SUPPORT SELF ASSESSMENT
BIG PICTURE INDEPENDENT PRACTICE

RETRIEVAL QUESTIONS

1am a novice. ] I
Title: Who was Leonardo da Vinci? Friday 3+ o 7 e
* o . - Sl I How might a person experience God? * 1 not read each part of the o
LO: | can explain why Leonardo da Vincl was called a ‘universal man’ M L Ev / S etE peronbalievan God? € . e o
HoM Focus: Persistence —p - —"ﬁ . g :/
: = ﬂ.& : P - —
DO NOW: Answer the questions below then complete the challenge 1 Contendars for Gate fﬁ-lﬂﬂfd ﬂnd ho"a }'h i’ﬂat famavavce S an appeentice s i
Anglo-Saxon the throne el %c;sﬁndge w)ﬂ ‘f(ll‘h ﬂ.uhh u'hlﬂ * brnad s parts of the quession but not evcugh -
1 Renaissance means . . Soclaly Echword the 1050-1066 én lmf\ tom . o o
c. n F il * ipioted L a
1050-1066 , B to &bd 'IUI'IB]u hlhlﬂa fo %ﬂi . o
2 Where did the Renaissance stari? How did Anglo-Saxon ] * s acurate st s 2 etos of oy o ot o
society change Sk - v " e
: — - — " % | between 1050-10872 [ DL -y botn 0 o .
3 | Whatimportant thing did Johannes Guttenberg invent? (Hint: it helped to spread the Y Battie of Hasfings ilig. 10U Euﬁ',a. LRI ae
ideas of the Renaissance). / \ ] 066 % Belief in God o
Challenge: Write down a short summary of what you know '\ Pn Uﬂl'l" Iamanorin 1 ] .I e
about the Renaissance so farl Then write down one question [, s :E‘;:_ﬁ'g;?. — - H?B e hﬂd . = = Lreadal parts o the uestonielrs o
you have about it. “ / b 2y (— ﬂ Lgat ,l‘o L[J 2] . A S a
c z - = their own ek h L A - ; o
T . . aslles Y U anag M‘ * Hused a ruler 1o show how | made all my essmates o
! T Changes o Socle Hamying of fhe North Crpeni¢nig  adoy ﬁ o e ot e 5
Vocabulary: universal man 10s4-1087 n%osﬁ-a:—' o 1049-1070 ocl W,:G Iy meén hl hfﬂ“'h et
; 4 O plotted all my coordinates right
e | need to work on drawing box plots from curve
What can influence belief in God? How has belief in God changed over time?
Recap! What do we know about the e ) B s
Belief in God
Renaissance so fare _ R
[ ] [ I [ | b 2k | The Design Argument : I T
| Lesson 1 | ‘ Lesson 2 | | Lesson 3 | | Lesson 4 | [ Lesson 5 I [ Lesson 6 i Eﬂeﬂd'ﬁ ax]steno_d] * R E E I N
Istherfa William Paley Belief in God Against God's Humanism Debate T el B 2wty %hnb [ He Qo maations  oomesnd ..-vp_u-ut
God? ) _ existence A Bikaaey o dowsd Znowe  Aichgmede & Josclmst iE +
The Desi Miracl st Does God el + W
Atheist Ar:um::‘ CDnI::cr;:n. Evil, Science, r::nllsl:lls\ o:;(i;ﬂ; T Jnlll\% n;mmm on T

Religious World Globe, Heart, O Sagatin ™

Agnostic Religious Upbringing, Religions, Pencil, ! !
Experience Aftedife Religious Magnifying
Theist Texts glass 18
”» : i

b '

Y
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a] L]
( ’ ‘ " | % Aeoh wo ot cas ’ 5 L 1 The mest important thing I learned today is
K /) '4 oy tonatondbih £ Aaob Gy s un:&l’m“\ ? ¢¢
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2 My ideas changed when

3 Next time I discuss an issue I will




P L‘ \N 2 M O N ITO R, Case Study: Year 8 History Homework
AN D EVALUATE Pupils were given an opportunity to choose their own homework
LEARN I NG from a menu presented to them. They needed to decide their own

success criteria, provide their own realistic deadline, and create a
plan to manage their time and project accordingly.

Homework Menu

Collect é pictures/ sources

e Plan an attack for a Create a presentation

to Leolmgnséc;nés?gggﬁr:g of Norman stone castle. about a Norman castle in
= : Describe the 5 weapons our local area — use the
controlin England. Explain you would use and why. 5Ws to help structure it.

why you picked each one.

Design a Motte and Bailey
castle using any material | Complete the ‘Meanwhile,

you like (cardboard, cake, | elsewhere' on the Song
on Minecraft...). Be ready Dynasty on Showbie.

Write a diary entry about

the Hamrying of the North

from the point of view of
an Anglo-Saxon.

fo present it fo the class. The Normans ruled In England.... The Normans ruled in England....
Pretend you are a meanwhile elsewhere... meanwhile elsewhere...
Write an account of the | Create a poster explaining medieval estate agent the Song Dynasty ruled in China. the Song Dynasty ruled In China
Battle of Hastings from the | why Harold Godwinson OR | and create a brochure for Yev INFORMATION;
. . F- . . KEY INFORMATION:
polnf Of view Of a Non'ncn W'“'Om Of Normcndy OR (0] MO‘H’e Ond BG'Iey Cqsﬂe_ The Seng ruled from %07 o 1279 . founded hyEmperorTalle their capital was in Hﬂﬂﬂ'lhﬂ The Song rulet from " Founded by Emperor_ TAIZU_ their capital was in Hang2how
soldier. Explain the key | Harald Hc:rdrgdc: should be | Make sure you point out e Frrr——p— e ey rrryr—— —
moments of the battle. king. the key features and g thatsmr kot g e el v much and didthey ule over Sl hirraere eyt S v gl
strengths. el
This was important because . Invention 1
This was important because .
Paper money is lighter and easier to carry f s -
around than loads of cains and pennies. e L
Invention 2 iral \Dce Magnetic compass
This was important because. Invention 2. _~
A mechanical clock is important This was important because
= : a8 part of many
Shade the area on the modern map above that the Song b t halps-tell the-t h Magnetic compass was part of many
Dynasty ruled over | we're ourorduingrstfft———————— | Shade the area on the madern map above that the Song imp inboati o
Dynasty ruled over. T
NORMAN WEAKNESSES WHERE TO GET —— e s | “mavgarion
Questions: What can sources tell us about the Song?
[f you are lucky What were Song cities like?
The corners are the . enough to have the The Song capitals boasted a lvely Whakwers Song s lker
Weakest meaning that it . treat s with markets shor They where rich/good economic
could be very easil_‘f nght amount of . b -y e wealth and very powerfuland
- money, look for the oo 9 ol
destroyed by enemies or tallest hill and well street The targesteity i the song
trﬂops' bui]d one just fore Vdvmadsu;ytr:’:assonéal)lz’ﬁ:s% end?
They are expensive to ygu!I The song dynasty ended because of @ Why did the Song Dynasty end?
! i 1 political corruption and invasions from Sang Dynasty women inspecting a bolt of silk. 12th When-thev-allid-vrith-the-i L
- bU1ld meaning Olnly S0 ik century CE, Painted on silk, 7 o Song Dynasty women inspecting a bolt of silk. 12th
many stone castles can i _ ! ~against thelr longtime enemies, the jir century CE. Painted on silk
STRENGTHS be bu ]lt at a time. Tg;,?;uﬂ:z‘smtﬂlésihﬁem;%?lgl“é;r?g:{;hﬁksggsthew silk. Th What does this illustration tell us about the Song
badies i L . f N " t fo Dynasty?
The walls are strong and lary-rishapsor problems—Fhere-are-youngergifs in It tells us that they were famous for
sturdy and it can’t rot ALTHOUGH ITS THE TS Tilustration as well which would Tndicate that the print; paper textile-industri
because it is made out of EE&%EEI‘ PROTECTED Uselul websites, videos and podcasts kong dynasty trained girls from when they were
stone.

The walls are thick so it
would take a lot of
weapons to break it
down.

designed by: This ‘meanwhile, elsewhere’ was
designed by:

it u/Song_Dynasty/ (HARD)
Redland Green History Department

E ISI W ¥ .‘ ! http://www.ducksters.com/history/china/song_dynasty.p Useful websites, videos and podcasts
d N | ‘ hp (EASY) young: http:/ < comhistory/china/song_dynasty.p
— amickids.com/encyclopediafindex php/ This ‘meanwhile, elsewhere’ was. hg
it eufSon

Redland Green History Department




T E AC H E R Teachers model their own thinking to help increase pupils’ cogitive and
metacognitive skills:

Modelling through worked examples (WAGOLLs), scaffolding, and gradual
increase of independence (‘| do, we do, you do’), helps pupils understand

the throught process of expert practitioners, and reduces cognitive load
on their working memories.

WORKED THOUGHT
ROUTINES EXAMPLES PROCESSES SCAFFOLDS

What questions do you have about the source? Did people from other countries see this source?

What can you infer from the
source?

m ; This is Mei’s cultural identity

Teesqay o™ AScptemiex 2028 g , -E e

N ~ : : £ it's showing the B +he Iife of your character shortly after it |

SR uois =% iy What can you see in the source? alliances in xis":m?m |
i Seurce A Cartoon from a British Newspaper in June 1914, Europe:

it shows the Tt ] e Y |

start of W Countries in == 2 '5 ® !

and how Europe — o :

SoiEATics fighting in a

got dragged uEe.

into it

because of

alliances.

Britainis | Triple Alliance- | The Black Death made o big dif
at the Italy, Austria-
back Hungary,
because | Germany.
it joins
. thewar | Triple Entente-
late France, Britain, : | I
Russia. ! [ Evidence: What has changed for your

character? Use your table and ch
cards to help youl

1o the life
of .. (write your character’s name).

R s

o : . (LA (n_r'cu\nj

e

This is because their life has gotten g lof, |
R s better/ somewhat better/ somewhat
AL R e Cwviste axrda AD s Anse Donalan
1

. Meore ave (08g \:Jomrs AL o anaMeaniusa.

_&a_\u_]_gg_‘ ThAS lony A% eV ibkeA MelcapalSu
~J

owv\ecxsS oardl AL peopll Line Liexe Quare
2y 1

; o

Lm\ﬁ&
Russia is friends with Serbia, France is \ More specifically... write down ane change | _J:%dm
friends with Russia. Germany is friends with Austria e et e camclal kl

m‘fu",’ ol
e#* 0\.#’1[@5.—:
. Qg D hot

N e 5
D
S dof{Rre g o€ e

A

INTEGRATED COLLEGE

Furthermore... (write down one change |h¢r
has happened to your character). -

Did paople agres with how the countries are represanted? What did paople think about it at the tima? - o

: z ¢ Source 1 —

@xpovierts  vead, ©Ox ave tsowa Swos Who? Gerald of Wales - Norman/ Welsh clergyman.
g o el He might be on John's side.

i What? John was a strong man. He was courageous
Je (a]'d

VAN cealu happewsdt. = — He was very religious and believed God was
responsible for his success.

Why? Gerald was recording events in Ireland for
Prince John.

When? Sometime between 1184 and 1189

Vaou weoedd: ewiciorca,
=)

| e 5
= || Explain: How has your evidence changed
— || your character's life? T LE i

|| This means that

(What is their lfe like naw? Are they
richer/ poorer than before? Ts their life.
easier or harder - why?).

[k Mk sure vou are s e g BT
question. = sraveckyithal it

: 7—-_____—_ 

Where? Ireland




Q MATRIX - STAGE 3
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157
DOES?

HAS? DID?
WAS?

CAN? SHOULD? couwp? WILL? MIGHT?

WOULD?

Effective questioning promotes deeper knowledge and
higher order thinking:

In the metacognitive classroom, the teacher not only
asks what their pupils know, but also the processes
behind the knowledge. For example:

e How they arrived to their answer.

e Which techniques and skills do they need to use to
complete a set task.

 Where the current learning fits in with their prior
knowledge.

The Q Matrix is also used to encourage pupils to think
about their own learning:

e How might | approach this task?

e Why might | have run out of time to answer all the
questions?

e Who could help me with this?

e When should | begin to revise?

e What could | do differently next time?
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The Q matrix is also used within the W0 L] chl] e i

reflective lens of thinking frames to:

e Promote depth of thought 4' l J ‘ ‘ f [ t { L '7&@@% %’ﬂfﬁj ___r%_%f M‘%M
/ K What kind of leadership is shown through these .

e Understanding of abstract concepts Lm ww
QQS __bwﬂpL
e Make connections with prior learning e
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ASSESSMENT
AND

METACOGNITION

Every pupil is given target grades in each subject. These targets
are bespoke to them, and based on their prior attainment.

After assessment windows and CASTs, pupils are given time to
reflect on their work (DIRT), recognise their successes (WWW)
and make a plan to improve (EBI). Regular opportunities for self
and peer assessment also enables pupils to accurately judge
how effectively they are learning, fosters motivation, celebrates
success, and allows metacognitive reflection.

MAGS AND PEER AND SELF

MAGICS ASSESSMENT

- 'lfsson L :
Peer feedback sheet
B People in group:

lason  lucas, Cohgy

peak at least once:

Target Setting in History

Name: [fher  Me Millen vate: 03/09 /25

MAG: ( MAGIC (Target Grade): E)

Target almost }
achieved (MAG)

0707 Sat 77 Sap sas

Copy 4 § veinsephietero

Representing Data Movice Apprentice

Working towards
novice
Pie charts
lus @ correct
equipment. | can
o

el Yosto 1 Yes to 2

remember to label -
Venn diagrams
I cam read 2 circle Venn
diagrams carrectly. |
can input information
into a 2 circle Venn
diagram. | can read 3
circle Venn diagrams
correctly. | can inpu®
Scatter graph
c ot rate

Yes oD Yesto 1 Yesto2

graph pa
ttention t
seale I'm u r Yesto 0

Yesto1 Yesto2

Averages

I can find basic mean

median, mode and

range. | understane
haw to find median for Yes to 0
even amount of data. |

understand how to
wark backwards frer:

Yesto 1 Yesto 2

WWW/EBI DIRT

Yol 1ien
Self Assessment of my Talk " "~ testiomal Talk: w Bl 8U — AW2 History DIRT Lesson  Name: POl s e
s I Satr: A% Prasentation Thems: (il Sotdiervs Year n GCSE et
Name w ass 7 AWz DIRT
In this task ........

|
Metacognitive Reflectio

Regularly ~ Sometimes Not enough

(Build)

Asked a relevant

question

(Clarity) ><'

uestion. This will be different

fislAf that answer fhe g
Highlight the sentences

mﬁ:ﬁm for everyone. —
(Build) What skills do | need to work on? What knowledge do | need to revisit?
Listenad WWW: One aspect that stoed out individuolly/collectively wos: o o yenta a . o -
carefully X oo ey eatcodnBdl S Faloovils, [ B ana'._ysis 1. Dermat and Dervorgi
Respectfully EAT: One aspect that could individudly/collectively be a target for next time is g L @ wenofls
disagreed and Loae e Lo Seddivaln ing peoed - o embering key information [ X
give a reason ey : : of | Pod / 4, Remembering key in T
(Challenged) o =

FEINE
Export Done

Going forward, | need to The best ways | learn in class are...
0i b E
1. Do some practice questions.

2. Be more organised and start 1. Visuals - especially when learning
Practitioner " revising early. something complex.
3 A — 3 Do more regular revision using 2 Fhunk the amount | have to learn
: techniques | have learnt in school. into small bite sizes.
4. Do more preparation and don't 3. When the teacher teaches it and
leave it to the last minute. then gives me time to practice what
o o 5. Pay more attention to what is being I've learnt.
taught in lessons hecaus.e 1 know 4. Regularly g ETEEE T e
understand the connection already learned.

between them and exams - When I have the chance t

agroup or pair,

:
3

Yesto3 Anather way: (explain thi
howe
EBI:
Yesto 3 Yesto 4 i ihﬂ!!-a howt !!!d ate \ I l danchinnt
Ll
8 mocks
Yesto 3




THINKING ROUTINES - STAGE 4

Thinking Routines are structured tools use a short sequence of steps to encourage pupils to observe,
question and reflect.

Thinking routines can be applied to any subject matter - notably an image, text or problem. They prompt
students to engage with complex and abstract ideas with greater depth and curiosity.

Thinking routines strengthen pupils’ ability to make connections with prior learning, consider different
viewpoints and perspectives, build explanations and interpretations as they reason with evidence, and

critically evaluate material as they ask questions about it.

THINK

Spend time thinking by
yourself first

PAIR

O 2 O  Talkwitha partner or your
QQQ table group and take turng
gharing your ideas

A Y ' ’
Share your collaborative i :

thoughte with the whole clasg

@ Vivhat do you see?

f]rQ What do you think is going on’y?

9 WWhat does it make You wonder?

Make a claim about the topic, issue or idea

being explored. A caim is an explanation or
interpretation of some aspect of what is being examined

|denti supforf for your claim. what things do
You See, eel, or know that lend evidence to your claim?

Raise a question related to your claim. What
may make you doubt the claim? What seemns left
hanging? What isn't PuHY explained? What further ideas
or issues does your claim raise?

This routine helps learners to identify and to probe claims of fact or belief. Diaging
Idenfification of claims calls learners to look for patferns. spot Deeper Into
generalisations and i.der.'rn\fr assertions. ldeas.

How are the ideas and information presemed
connected fo what you already knew?

What new ideas did you get that extended or
z broadened your thinking in new directions?

What chal'.enggi or puzzles have come up in your
mind from the ideas and information presented?

This routine helps learners make connections between new ideas and prior —
knowledge. 1T also encourages fthern o take stock of ongoing questions, i’*&m&
puzzles and difficulties as Hnexl( reflect on what they are learning




Case Study: RE Thinking Routines and Oracy

SEE THINK Used to: CLAIM SUPPORT
WONDER , . . . - QUESTION
_ __ e Introduce new topics or sub-topics and lead into investigative - .
tas kS '7 | EICAI. LY ASSES; THE VIEW THAT THE
e Sequence the steps of thinking and build pupil confidence | AR

e Support small group oracy work and summarising

e Promote curiosity and open-minded thinking

e Practise asking questions

 Reduce complacency and develop persistence and depth of
—— . consideration

e Build pupil confidence searching for evidence to support
Y reasoning
atsidull” | WA Used to:
e Evaluate statements from various perspectives
e Think critically and open-mindedly
e Evidence and challenge personal insights
S S O R e Promote collaborative thinking and depth of enquiry
e, | St | . - : =
o | EmRER | mieE o Structure for evaluative-style AO2 GCSE Religious Studies 5
and 10 mark questions/GCE Religious Studies part(b)
questions

e Introduction at KS3 to see long-term investment gains




RECENT PUPIL VOICE FOCUS GROUP - 13 PUPILS

6 (46.2%)
S (38.5%)

Thinking Frames

WAGOLL

Past paper questions

Retrieval or recap within less...

Homework

Pair group

Group Work

Learning outside the classro...
Learning linked to other subj...
Questions within the classro...
Discussion with my peers

Talking with my teacher
Reviewing the lesson at the...

3(23.1%)

2 (15.4%)

1(7.7%)
8 (61.5%)

7 (53.8%)

1(7.7%)

1(7.7%)

3 (23.1%)

5 (38.5%)
7 (53.8%)
6 (46.2%)

RE and Assembly Schedule:

Extra-Curricular Activities: , ,
In response to pupil voice

We change our practice To promote pupil well-
based on results of the being, sufficient sleep, surveys, and the ever-
PASS (Pupil Attitude to exercise and a healthy diet changing demographic of our
Self and School) survey. are all promoted. All pupils school community, the KS3
For example, last year we are encouraged to be RE curriculum and assembly
began rewarding pupils involved in at least one schedule have been adapted.
with consistent AW extra-curricular activity. For example, Humanism has
performance, improved They are asked termly been included in Year 10 RE
AW performance, about our current offering and .th/s year, we are
improved attendance, and invited to make new . exploring one culture per

month for our integration
assemblies to ensure all
pupils and parents feel
represented, included and
valued.

improved conduct etc. as
well as top achievers and
attenders.

suggestions. As a result,
this year we have a new
Senior Reading Club and a
Bible Study!




WHAT IS THE

2017
Y12
leaver

2018
Y12
leaver

2019
Y12
leaver

2020
Y12
leaver

2021
Y12
leaver

2022
Y12
leaver

2023
Y12
leaver

2024
12
Leaver

2025
Y12
leaver

Final
outcome
s % 5+
GCSE
grades
A*-C

73%

80%

91%

95%

93%

95%

93%

89.57

86.73
%

Final
outcome
s % 5+
GCSE
grades
A*-C incl
Eng &
Mat

44%

50%

58%

63%

59%

65%

62%

50.43

59.79

IMPACT?

1

n

4

al

- g ¥
s
n
oA
U
L)
.
U
-
u

P — e i R — R - e

117 018 1@ 020 0 - 124 025

- - - S - - — LS - — — -

Any 5 vs Any 5 Including Eng & Maths




MOVING FORWARD..

THINKING ROUTINES (@

FOCUS ON SEN-
THINKING
MOVES

HABITS OF MIND

~~~~~~

THINKING O
FRAMES



