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Wi h ere to start’> R -

' A lrlve Team formatlon _
A Habits of Mind dlscussmns
~ ASurvey of need by Early Years
- Team.

A Action Plan.




N\ “ldentity Your Starting Point

FoIIowrng trarnrng Wrth Lorna to develop our shared
\1 understandrng of each habrt our Early Years Staff
,esurvey |dent|f|ed our greatest areas of need ;

Term 1 Persrstrng -
Term 2: I\/Ianagrng Impulsrvrty
Term 3: Lrstenrng wrth Understanding and Empathy
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A Drive Team Action Planning.

A Feedback from; Early Years Team, pupils and parents /
guardians to assist us In creating a baseline linked to our habits
of focus.

A Staff meeting to share information on joining Thinking Schools
and Habits of Mind, with a particular focus on Persistence.

A Habit more specifically developed through Nursery - Year 2 but
all puplils in the school were included.
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,ZEach habrt ends Wrth Frng to heIp us thrnk of them as grlls whrch are ongoing.
We can always |mprove upon how we perform them

An school, the focus on development of these Skl||S IS between Nursery and Year
2 because this is an intense period of accelerated brain growth.

ﬁBetween the ages of 3 and 5, chlldren are partrcularly engaged by sensory and
motor experiences.

ANeural networks that direct executlve functrons develop and start maturing N
around age 5. | ' \



F ocus

Learners should be
familiar with the
Importance of focus In
terms of achieving
targets and understand
that using techniques
can assist them.

Frame

Thinking frames and
routines are
examples of

strategies to help.

F eedback

F eedback should be
deliberate practice In
making and breaking
habits.
Setting achievable goals
as stepping stones
towards a bigger aim.







Our Focus

. ATeach the Skl||S and hablts epr|C|tIy | Wordofthe
A Use related vocabulary regularly } s
ANoticeboard visible and referred to, TR
AModel the s kills using the ch aracte s, [E—

~ puppets, stories etc. ‘

A Opportunities for sharing i in assembly. B

A Share to Seesaw to develop awarenessis s

for parents / guardians. i e
A Needs evidenced in planners. R
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The Connect- Extend — Challenge visible thinking routine might also be useful.

The Connect Extend Challenge routine helps
learners to:
But how can metacognitive strategies be taught? . + make connections between new ideas
"*‘ How are the ideas and information presented and prior knowledge
This Metacognition Teacher Toolkit brings together a range of resources that can be used by teachers to integrate % S connected fo what you already knew? « recognise ongoing questions, puzzles
metacognition into day-to-day teaching. The resources are more efficiently grouped under the headings Plan, and difficulties
- - " What new (deas did you get that extended or « reflect on learnin
Monitor and Evaluate, the three main strands of metacognition. A broadened your ﬂ.,.l.,uj,ﬁ; i e o=y 9
Twinkl toolkit: hteps://content.twinkl co.uk/resource/55/44/t-slt-1626815443-metacognition-teacher- P These documents are already downloaded for you
- - Whiat Or puzzles nave come up In your i 1t in<l
toolkit ver 2.pdf? token =—exp=1745583226~acl=%2F resource%2F55%2F 44%2Ft-slt-1626815443- =a U el et e Sl and saved in the Metacognition folder inside
metacoqnlt[on_[eacher_ Thlnklﬂg Skll.ls in Ceﬂtrﬂl_
toolkit ver 2.pdf%2A~hmac=379b47c1e6fc6b51{75cfbf90eb454f9b8406c407/81b4756257d9dd37{94e270 g
- - Use L;’l:u['.lv:I::N\'\IL:::‘/Ju'l:c—ﬂnml:n\pl Ieainers to _'w‘ — Documenting Thll"lkll"lg
Metaco gnltlon Toolklt ].n::‘the pricr leaming fo help them with a new lopic or
el - o 1 ‘ - In this routine, students are generally sharing their
Thinking About oyl ot b heiiet e E P A - CONNECT % pEND
Your Thinking i j . : e e e e e e e o T e T Ty
(Metacognition) h----------- on to the next one. This allows the class to build on g [t
| ) whnt 1 Heve Lenrmt [ 1] the group's thinking and often results in richer
: discussions.
Being aware of ’ . X ) rE— m—  — ) )
Y emtegies ooty D';:;"-;“-:*;.”;;f;:ﬁ;‘;:c;!':,:;'f';‘;:.f;’i“-i'.‘::;t,'r;’:;m i = It can be very useful to document the thinking at
andolnrad el il ey i Fortoct for soschimg puatoring voatepion. [ b= " - each stage. If you are wanting to document thinking
) as your students engage with the routine Connect
* Metacognition - Thinking about Thinking
N MHote-making and using graphic org s
What is it? — Thinking about your own thinking. Knowing what you know and what you don't know. Self-eval This resource tses a simple table 1o encourage seif- ST by Serengths and Hy Chalienges A prsek of graplhic arganiser termghstes for use in different
e —— = s e B bl e cacumstances. Teach pupils how to use all of them and
.......: P— subseguently have them on display, so that pupils can P ——
Sounds like — “Right now I'm wondering...”. “My strategy is...”, “I know this, but I don’t know this”. “Becaus ;-'c"r;:;""!"'-""U""""' for other Lasks that they come
know this.I'm going to try this....”
Looks like — Attending. Staying on focus. Asking questions. Analyzing, Reflecting. Trying new ways. - -
) i o o ] . i L I::‘-Iuem:nnmrn can help pupils discover how best they O —_— 3 ittt e ﬁm:llr':ﬂgl roen iafic gk oo boreeed part i q K@l::l Questlonlr’lg Sh.lUS to help:
Feels like — “Ah-ha!” “T know that”. “T don't know that.” “T know, I'll try this. - - —_— way through & besson, 1o encowrage pupils fo do @ quick e ™ e —
soll-assesemend againg The learning infention or succees -
Occurring in the neocortex, metacognition, or thinking about thinking, is our ability to plan a strategy for proc — = : ' Frena . () . 1. Are you sure?
what information is needed, to be conscience of our own steps and strategies during the act of problem solvin — — ®@p® — i . o . o i o i
. i, : . o L ; = = : Developing pupils’ metacognition and critical thinking skills are crucial if we want them to be less reliant on the
major components of metacognition are developing a plan of action, maintaining that plan in mind over a_per
time and then reflection on and evaluating the plan upon its completion. Intelligent people plan for, reflect on p— Use these pdtabie grits with your own sucosss criteria — ] teacher as the person who knows’.
This worksheet encourages leamers: to think about the e e 1 Lowrm Stop halfway theough the activity 5o that pupils can ——
evaluate the quality of their own thinking skills and strategies. We want students to perform well on complex conditions in which they work best and haw they can self- 7% = :'; gevess sgebal n_rl viter .;I\...;el :;:]whun they can -
reguilate. e, proee i il ond hall of the L
cognitive tasks. We want students to connect their learning to what they know and what they do not know. T /-—,f 0 2. How do you know?
inner awareness and the strategy of, thinking about your thinking, helps students solve complex tasks. | . i -
9y J 4 9 hew P = : To be able to answer ‘Are you sure? confidently, pupils will have needed to have checked their
“When the mind s thinking [t is talking to tself.” Plato calculation/explanation themselves, more and more often before they have even given their initial response.
Information on Habits of Mind are taken from the book Habits of Mind by Costa and Kallick. Felt auestioning. Asking ‘How do youw know?’ ensures this by asking them to share their reasoning with you, a group or the whole
How can I teach metacognitive skills and strategies? 2 7o e ades class. This question is also a great way to really develop students’ thinking skills; they need to be clear not only that
e m— they have the right answer, but that they arrived at it by following the right method. The result of this increased
There is secure evidence to show that teaching metacognitive strategies can have a significant impact on pupil L ) ] i ) ) )
: - . metacognition is children will be more reliant on themselves (and each other) for checking their understanding,
progress. The Education Endowment Foundation (EEF) calculates this impact to be an average of 7 months
additional progress. AN evaluation akilis . method and answer.
i Goreine e ournanod sivseed. Thiey sre

ten delfererd cards. each with three questions

How should teachers teach metacognitive strategies 3. What do you notice?

This is the seven-step model for explicitly teaching metacognitive strategies as recommended by the EEF repon

Alongside metacognition, developing pupils’ ability to generalise can reap huge rewards. In other words, encouraging

1. Activating prior knowledge. el cotousTl laoets fos Yo tacs a0 wah sel

e : | IE J

pupils to be mindful and look for patterns within and outside the mathematical area currently being learnt.

2. Explicit strategy instruction.

It also uncovers where a pupil’s understanding is. showing whether their current line of thinking is re@am to the

3. Modelling of learned strategy. |
4. Memorisation of strategy.
5. Guided practice.

6. Independent practlce_l

7. Structured reflection.
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What Can I Do When I Am

Stuck with My Learning?

. Help

|
o ~addl

To reach a deeper
level of understanding
you must conyer

® /THE PIT! (PSS
/T )

Telk s pradiem Use your

veagh with Leache -
o prryen besde you i

What Can I Do When I Am
Stuck with My Learning?

The Learning Pit

Stick to it!

We are learning to
have a go and to keep
3 trying, even If we think
Let’s give \ . ; { that something (s too
= difficult for us

Persisting

What Can T Do When T Am l
Stuck with My Learning?
0‘\(\
OQ
oS
A
| don’t
know how
to do this.

What Can I Do When 1 Am .

Stuck with My Learning? )
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Faciﬁg a Ch:o.llenge

You may feel anxious, nervous
scared, excited or comfortable

[

Deep Learning

Tou may warn skills of

noantraton

H l) You should feel O senw
Having a Go { fee

achievemnent and pride

You may feel interested or hooked
You may use prior knowledge
Am I Really Finished?

0 P v - —y
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Problem Solving

You may feel ¢
frustrated, chg
or uncomy
<
p ‘ Don't give up
@ on't give yp! Stick to {t
Stick to i

CAPTAIN CAPTAIN
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Facing a Challenge

You may feel anxious, ne
cared, excited or comfor

Having a Go

You may feel interested or hooked
You may use prior knowledge
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Problem Solving

You may feel angry, distracted,
frustrated, challenged, confused
or uncomfortable
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You may learn skills of
collaboration and concentration.

Successful Learning

You should feel a sense of
achievement and pride.

Deep Lea;fnigt)gg
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‘|b|I|ty of Each Focus

hole School
Noticeboard
Habite of Mind Our current school focus:

What are they?
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“Habits of Mind are dlsposlt'lons people use when faced with problems and situations
where the answers are not 'lmmed'latelg clear. When we use these habits oj mind

’ L ]
Don't give up!
effectively, the results that are produced are more powerful, of higher quality and of . .
greater significance.” Sthk tO l.tl

They help us to think about our thinking!
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he
. It took time and perseverance buts
g e managed to copy the pattern and make the

towers with bricks. house.

Habits of
Mind-
Perseverance

g
*§ Nursery 2

GREAT PERSISTENCE
SIENNA GOT ALL THE PEGS
ON THE SPIDER, SHE NEVER

Using our gross motor skills to
climb across balance equipment. : ”ﬁ'm LLAG . :




Digging to free our aby
dinosaurs!%.

F
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JANELLE KEPT TRYING OVER
~ AND OVER AGAIN UNTIL SHE e
~ COMPLETED THE PUZZLE  [EEERSEE

We used warm water to help
melt the ice!
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e listened?c? ‘I See a Son’ by Er{c Carle.
In P1IW we drew what we heard...




Persistence
What does it mean?

Persistence is when you keep trying, even when you find something difficult. You look for ways to reach

your goals and persevere.

When should you use it?

You should use it whenever you face a hurdle that you cannot get over on your first attempt, when you
need to keep trying at something to reach the end goal or when a task is difficult and takes time and

energy.

Strategies to help

Break down your end goal into smaller steps. Reward yourself each time you achieve a small step
towards your final goal.

You don’t have to do it alone. Look for help and support and get other people to encourage you.
You can always encourage yourself; “Come on, you can do it!”

Sometimes, if you find a task difficult, you need to walk away and take a deep breath before you
return to it. When you come back to the task later with a fresh mind, you may find it easier to
solve.

Try solving the problem with a different approach or keep the parts that are working and change
the parts that aren’t.

Questions to consider
Why do I want to stop now? What is the barrier I am facing and how do I get past it?

What have I not understood about the challenges?

Am1 on track?

Why is the goal important? Take time at the hard points to remind yourself of why the goal is
worth achieving.

Information from https://www_habitsofmindinstitute.org/what-are-habits-of-mind/
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Habits of Mind

What does it mean?

Managing impulsivity means thinking before acting. Remaining calm, thoughtful and deliberative.

When should you use it?

You should use it to assist you in taking your time when you approach a challenge / problem or give a response.

Strategies to help

Practice waiting (counting to ten) before sharing your thoughts. The goal is not to interrupt the other
person's thinking.

Wait / thinking time sets the stage to encourage thought and reflection before responding. Sometimes a
family member can come up with an idea, strategy, or solution to their own problem when given an
opportunity to think aloud.

Look at routines with your family members during the day to see where focusing on managing impulsivity
may help to relieve the stress. For example, your morning routine may be frustrating for both you and
your family members. Consider, for example, asking your family to share ideas about how to make the
routine run more smoothly so that you are not making snap judgments or saying something out of anger.
Remember that you are all working on this together. We are all plagued by the need for instant
gratification. Talk about how you managed your impulsivity in a situation. Perhaps you opened the door
to the oven too soon and your cake collapsed. It would be a good time to reflect and think about what
you might have done instead.

Use the language oj managing lmpuLsiv'ug. For example, saying something like, “Just wait and make sure
you read the instructions first. Manage your impulsivity!”

Questions to consider

Consider the situation you are in. How does it make you feel? How might you manage those feelings so
that you can take appropriate action?

What is it about this situation that is producing these feelings? What are my options for dealing with this
situation and what are the advantages and disadvantages of each of those options? Which of these
possible solutions is the best?

Do I need to rush in? I should take my time to stop, think, act and then reflect.

ormation from https://www. habitsofmindinstitute.org/what-are-habits-of-mind/




